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Dole to the belief comruun c ion 'bout a
deaf blind chil Ir4 professional examiners and treatment agencies
can be more accurate and precise, the experimenters developed and
evaluated a video tape protocol fOr the examinatJon of the
communication skills of 20 multiply handicapped leaf blind children,
who ranged from 3 to 8 years in age. The video tape project stresses
interaction of 'the experimenters wlh numerous professional
consultants and judges experienced in management, education,
examination, and-evaluation of multiply handicapped children.
Prototype development utilizes Behavior-Stimulation Procedures (SP)
which consist oUfive 10-minute units: unstructured orientation of
child in examining area,- child's task orientation and ability to
perforM simple eveyday tasks-, stimulus orientation in which the chill
is bombarded with sensory stimuli ? interpersonal orientation, ard
interview with person working with child. Ten consultant judges,
using a prOtotype video tape prodedure and behavior rating scale, ,

which consiSts of the following eight behavior categories: auditory,
visual, tactile, and gustatOry-olfactory receptive behaviors; and
object Centered, people centered, tactile motor expressive, and oral
expressive communication (see EC 040 600 for scale), evaluate each
10-minute- segment of the 20 films, yielding 8000 discrete data ite--
Project evaluation indicates the films are -uccessful. (CB)
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It is the process of evaluation &nd re-evaluation which
prodl ees a systematic approach to the problemE; of severely multi-
sensnriTy handicapped children.

TIP -xamination of such dh1,1dren is usually a process
similar to that reporteft by Curtis- Donkon, and Wagner in Th_

hild: Evaluatinc his Multiple Disabiies (1970
There is no doubt that depth reporting such as described by a
number of highly specialized examiners is of great value in
early plannipg for children-

There is, however, a need for a relatively brief over iew
of the child's gross func-:ional comunicati_ve leve_ which
reported in a simple and direct way and free from the problems
described by Curtis and Donlon in AnLialyAla of Evaluation
Procedures, piaglailLy aRtR and RecOmmende_d fteatments for. pne

Def-J3lnd ch 10 (19).

The kind of tool which supplements depth testing and
overcomes the problems of simple behavioral description is hope-
fully represented by this video tape evaluation protocol.

The protocol consists of three distinct parts. First
the direction of the child through a series of behavioral
observation situations in whirl, he performs a variety of
activities from Which observations can be made in a relatively
structured way. Second, the video tape recording of his behavior
in-these situations and third, the observation and evaluative
rating of his behavior in a structured format.

This t-echnigue is b ing studied further with respec
the reporti64-ofAdAveMent and-Le.arning. Reports on these
be. i:;sued in 1971 and 1972.
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This project was conceived and undertaken on the basi_ of
preliminary res-archl which indicated to the experimenters that
written _ommunication (concerning the deaf-blind child) between
professional examiners and treatment agencies leaves mull to be
desired in terms of semantic ar_!curacy and precision of description.
As a result of that experiment the project directors sought to
undertakp new means whereby communication of evaluation result
could occur- It is hoped that the development of this evaluation
technique might be applicable'to a ',/der variety of clinical
patients than =ust the multi-sensory handicapped, The project
stresses the close interaction of the research project directoi
with a variety of professional consultants and judges who are
experienced in the management., education, examination, and
generally in the evaluation of children with severe mul-i-senso_
disabilities. These children have frequently been known as the
deaf-blind. Many are part of the rubella population.

In 4der to ent r into the process of developing im-iroved
communication between agencies providing service for the handi-
capped, the long-term plan described here was undertaken.

1
Social and Rehabilitation Service Planning Grant number

Rb-2497-S-,67, "An Analysis of Evaluation. Procedures, Disability
Types, and Recommended Treatment Procedures for 100 Deaf-Blind
Children, " Curtis, W. S. arid Donlon, E. T., 1969.



PROCEDUPg'

01P Fr I r,w i r4 :Lis- of s t eos 1 T a rI fy for

the general order of procedure, through whic_i this firs_ year of
the eperimhf was acromO1 isbe0, ThP F s year was concerned
with Li devel pment of a video tape.. evaluation poLocol FL-) t'

evalua-lon ar0 por-ting of eJomMUnlication HehavioT,

Step
:

and E.Valuatibn Modes
-evious Commu catio

411. writ'-en communicati n a , interaction on
-asis wiLL wi_de va,;ety of interested personnel dealing
deaf- 1:nd population and pa:-ticularly in ea-Llun to the

sonal
1-11p

above
Hmentioner research proj-ct, the experimenters collected and
eyamineel oteptial tec'hoirpl for comnnication beween aae
which might be used in addition to typical written reports
exper2menLers looked fnr more formpli7efl tests whinh mJgh
applied to this population.and found that such tests were most
clearly not available. The-experimenters considered techniques
for thd develbpment of checklists and rating forms-which might be
included with writ-n maferials to enhance the general clarity of
the reporLs and oveIrcoue semanLic diffiQulLies, AlLhough some

-such checklists and behavior rating forms are available (for
example, the Denver Child's_Rating Forms, the Mecham. Larigua-
Deielopment Scale, the Vineland Scale, MaxfieldBuChholz Scale,
,dtd), it Was determined that-these had preliminarily been con-

cies.
The

sidered_by the experimenters and many people in ield and
-1- -A.,-- i ..47.k^ 17-1111=4-it-1 11170p1-____..-v- . ,.i., .

consideration, In most instances it was found that less tIon ten
percent of the questions on these forms or checklists wereven
Temotely relevant, in terms of age level and/or behavioral Onction-
ing level for the population in this experiment. Althoug .Asome
:information on infant rating scales_ and early childhood eTeirelop-
ment scales for children under two years of age were pitched at
the behavioral level of this population, it was fbund that they
did not focus on.the primary problems of the population but rather
.stressed normal developmental activities without inquiring into
handicapping overlays and untimely-developmental patterns .

The'technique of mcition picture filming was considered
since such equipment was readily available and familiar to most
agencies involved in intercomMu Ication about deaf-blind children.
It was fbund, however, that soifnd 'equipment'for such filming was

2



extrenely e _pensive -nd thaL the tlme-lapse for development and
preparati'n of the film could be an undesirable problem, In

(1101.tTiOn inability to reflqe fiJm made :i:tin the long run a
much more ccc tly undertaki-g than the tedy ique subseguentiv
adopted,

ril p')cci)i1 ity of open teiehoie
centers an1 treatment and educational agencies was

aluaLlAg
considered,

Although this is a relatively reasonable financial underaking and
creates an opportunity for ready exchange of informaLion about
children and on a very 'requent arld informal basis, it was believed
that certain techniques used in the evaluation and certain
information obtained in the evaluation could only be meaningfully
applied if It could be observed by the recipient§ of the test
reports as it oicuis_ It has been previously pointed out T

valuation often
the inpresions of
When this is :Lb-
ttitudes of the

authors of this resear h that the process of
r Tnfnrmphion u/Tlioh ip oontrAry to

other examiners and other reporting agencies
case, it has been observed that to modify the
report recipient with respect to the child.'s cornpetencies is not

alwayS an easy process. The only technique which has proved
effective has been actual demonstration. For this reason a
terhnique wherpb- the report rec lent could observe exac Ty
the experimenter tester observed- seemed m st critical.

It might be pointed out that this particular research
team had previously and regularlytried the technique of bringing
an observer from the child's tea6hing staff to wifness the test-
ing procesS and to repdrt back (in addition to written .reports)
to the agency where the child might be placed. Although this
_technique mi. ght seem to be nne e-onq1dprpd

at this point, it is one which had been applied and found to be
muCh superibt to a written report but -not a solution to the inter-

agency communication'problem.,'

in the final analysis and after COnsiderable discussi n
and experimentation the project personnel acrep&ed the concept
of using video tape recordings as a technique :eor the enhancement
of written reports and silch technical descriptions as audiogtams,
medical systems' reviews, reflex evaluation forms, phonetic
inventories, intelligence test prOfiles, et

Video tape recording was Chosen because first, the equip-
ment for portable video tape recording is reaatively'ineXpensive
in contrast to film produCtion equ1lent. Secondly, the re-usability
of video tape makes it less expensive than :ilming procedure.

11



Third, the development of skills in video tape recording techniques

is relatively simple due to its instantaneous adjustment processes
ano, inst?_nt v.plpy wlien contraste0 with the development of com-

petencies in film production, thus making the technique more avail-

able to MP11:, jencies more rapidly (an important aspect of the

research objective, Fourth, the instant replay.aspect vide

tape makes the tape immediately reusable by the examining team

and thereby inake i L Possible for t em to afld or delete parts of

the procedures which 4They wish to convey to t__ report recipients

while the child is still available for testing. The relatively

simp]e process for making copies of video ta reports is an

advanLage in contrast to the rel-tively time consuming and expensive

reproduction of film reports.

Stej2 II Resea-cb irQpg

ci7Pp in fhe research procedure was the e

pafa-ion of an application requesting support from the tLS, Office

of Education in the development of a Video Tape Evaluation
Protocol to be used as an adjunct to the examining and reporting

procedures currently employed in evaluating the competencies and

disabilities of severely multi--sensory handicapped children. .At

tbis point a preliminary description of what was believed to be a

feasible approach to the general activities necessary for the
(le-cielopment oF iirh a protocol was described. It was presumed

that time and demonstrated in this project that three critical

areas of exploration exist: First, the development of a series

of behavior stimulation procedures which must be consistent among

all those applying the technique: that is, situation and
stimulation variation in a systematic and a describable way which

could be applied in any number of centers and communicated between

denters. SecOndly, it was necessary to develop a video tape

recording and evaluation procedure so as to standardize technical

production procedures and prevent problems due to characteristids

of the, media. Thirdly, in order to evaluate-the effectiveness of

the behavior stimulation procedures in presenting a wide range of

potentially significant behaviors for observation by the consumers

of the video tapes, it was necessary to develop a behavior rating

form and to apply this to the inspection of the tapes in such a

Way as tb determine through expert judgment and reaction whether

br not the tapes based on the.stimulation procedures did in fact

provide a wide range of observable behaviors of clinical iMportance

which must .be conveyed in the reporting process.

Actually, there are important by-products of each of these

t ree steps in the develppment of the total protocol. For p ample,

12



the behavior stimulati_n pr_L.edures are usef l procedures whether
or not they are video taped and are meaningful aids in the
ex7aminption of the deaf-hTind chi:kJ in any clinical situation.
Secondly, the video tape evaluation form and the video tapes are
useful tools in teacher training, not only for the display of
characteristics in deaf-blincl children to student73 1ntereEed in
professional service in that area., but also they aid in the
application or video tape evaluation procedures as a means of
teadhing the student the use of this particular technique as it
applies to the problems of the handic,pped. And, of course, the
behavior rating form Is a useful instrument with or without video
tape a-; a means of summarizing quickly the range of behaviors
seen while observing a child. It is useful for teachers in train-
ing as a learning instrument and it is seful for clinicians in
practi requiring a brief summary of their observations of
client.

ILI12 g Ini ial Plannips onfer nce

A _lanning conference which involved the development of
the preliminary behavior rating form, behavior stimulation pro-
cedures and the video tape recording form was held with a panel
of-consultant judges invol -I in the field of multi-qensory dis-
abilities. The activitieS and forms were utilized throughout
fhiq firwh. 17P1- nf the experiment. As an outcome of this initi I
conference the Behavior Rating Form shown in Figure 11 was
developed. The video tape rating form shown in Figure III was
prepared and the behavior stimulation prOcedures descr bed below
were developed after the model, Figure I.

...giLa.2 Lam.....e.ig_w,e_12-1: of 0.t.2.-izaa p rs 1

- Behavior Stimulation ProcedUres

Factors which limited the development of the -behavior
stimulation procedures are the following. First it was impor ant
to develop procedures which'could be applied within the space,
personnel, and equipment limits of most existing centers.
Secondly,- it was iMportant that techniques be developed which
could be:applied-in a number of centers during the Course of this
exPeriment as opPosed to one highly refined experimental:room
which would not be aVailable where the children were located.
And finally, procedureS were required which could be conducted
in Such a way.that they would be displayable on video tape
recordings. Fot example teChniques usually'carried out in.the
dark could not be utilized in'tbis procedure. Finally a reason-
dble time limit both for the child and the report recipients was
neceSaary.

13
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The Beha-vior Stimulation ProceduLes (BSP) developed for
the communication evaluation consisted of five major units, each
conducted in ten-minute periods, This allowed a ten-minute
"examiners choice" situation wherein the structure was open to
Thatever the examiner wished to add for clarity either showing
le child or showing the examiner making comments.

Each of the ten-minute segments was designed to focus on
one aspect of the examination process which was believed important
by the experimenters. The segments, in Order, as they appear on
the tapes are: first, an unstructured orientation in which the
child is allowed to move freely within the space of the examining
situation. A minimum of materials (frequently none) is available
to him during this ten minutes. The only available interaction
ossibilities --Ire one or two uncomplicated toys, a table and two

chairs, an experimental assistant holding the microphone and rernail
ing physically near but not necessarily interacting with the dhild.
and the usual items such as windows, doors and the natural com-
ponents of a room. Toward the end of this ten-minute period, but
for no more than half of it, one-of the experimenters or examiners
may interact with the child on an unstructured basis such as in
rolling a ball back and forth or jumping up and down together or
performing some simple activity without command or an effort to
seek any kind of closure in the interaction.

Segment Two of the Behavior Stimulation Procedures was
labeled task orientation and was concerned with observing the Child
in his ability to perform-some simple everyday tasks. Within this
period, the dhild might be seen stacking block6, building a form
board, tying his shoe, etc. The esSential characteristids of this
situation is that the fbelue of the ohild is drecte toward toy:
games, objects, or activities rather than toward another person
Or interaction

The third ten-minute segment of the video tape was labeled
stimUlUs orientation and consists of a boMbardment of the child
with sensory stiMuli throUgh aS many avenues as possible wW1as
many techniques Ar poSsible in- a ten-minute period. Such thing8
as tuning forks, noiSe making toyS, flashing lights, portable
radioS, varied textures, bottles of str'mg pdOr-producing materials,
mid a Variety of food, are presented to the child in rand M Order
and on manyoccaSions in overlapping Patterns.- It .is important
to realize in Viewing this tape Segment particularly that thp
deVelopmental procedure wAs not conderned with rigid or structured
-or minUtelyregimentiZed procedUreS such-4s one coUld condUCt in ,

a formal testing application. One must realize that the experimenters

15



did not know which stimuli in what order in any of the situations
would be most fruitful in producing opportunities for behaviorol

servation therefore, random and varying approaches within
broad structures were applied. This, in the hope that the final
evaluation ratings of behavior by the consultant-judges and
viewers of the tapes would subsequently reveal thos situa'_ions

and stimulus activities most productive. Appendix A lists most
of the stimulants used in the research taping.

The fourth ten-mlnute segment of the tape was labeled
interpersonal orientation. The objective within this period w s
to show the child in a series Gf situations Itfheredn he was
primarily in the process of interaction with other people and
relatively free of objects, toys and other environmental components.
Two activities cammonly carried r.mt within this time period were
the conduct of the common interpersonal interaction in a teaching
silti4ation centered on communication but not involving objects
other than the child's own person or body (for example, an atte pt
to have the child show his tongue to the examiner or an attempt
to cause the child to produce a relatively uncomplicated oral
expression) and the simple process of just sitting and holding
the child for five minutes.

The final ten-minute segment of each tape was devoted to
an interview with the parent, teacher-, aide, or person available
whp was most often and most recently in contact with the child.
Questions within thib interview period were not pre-structured.
It was believed prior to the experiment that the questions which
were'asked in the interview might well arise out of tile desire to
supplement thematerials observed within the tape situations and

also it wa,-1 hoi5ed that diffeting questions asked in a variety of
ways by more than ono examiner might spontaneously prodUde an
opportunity to observe quality of responses which in the end could
be selected by the consultant judges as most appropriate for the
final protocol. Furthermore, it was believed by the experimenters
that no single question was imperative with.in the interview process.
In other words, lf specifid questiOns Were 'requlred it mightllave
been more appropriate to engage in a written report rather than
an -oral discussiop. As a general guide, the experimenters hoped
to make some eXploration of eadh of the eight Communicative
behavior CateqorieS of the.rating form (Figure TI). In the end,
Of courSet this todhniqUe proved impossible since no one. :an pre-
dict priOr tO an interview procedure (where an open ended question
is asked) the eXtent to which an _intervi,ewee will respond. The
number of questionS asked per categoty are reported however and
show surprieingly eVen spread.

1G



Figure II

BEF VTOR RATING FORM: PROTOCOL PROTOTYPE:

Observer Tape ft Seq.

9

NIC AT ION

Date

Observable 1

Behavior NOD?

Auditory Receptive
Behavior

_

Visual Receptive
Behavior

No

No

2 4

res

Tactile Receptive
Behavior
Gustatory-Olfactory
nae tive Be=

Object Centered
Communic JAY

People Centered
Communication
Tactile Motor
Ex ressive Comm 1-t-
Oral Expressive
ComMunication

Yes

No Yes

Yes

Yes

No Yes

No Yes

Non-functioning system in this area.

2 Prtm_==v- = nation e-g, c_ying, ling, se_ -stimilltinn,
response to gross light or sound.

Emerging behavlor, or .func -ion appare_t enough to warrant
attemptS to deVelop or augment.

Sufficiently viable to use in educational planning in current
state of deVelopment but below normal for-age.

Normal for age for any child.



j_ 0

Bei vior R- tin E

The ration of the video -Elpe protocol was th_
development of a Behavior Rating Form to be used in the experi-
ment as a technique for describjng the range of beb viot and

behavior demonstrated ,) the pe segments and hop--
fully to hR usRd at the conclusion o_ the experiment by the
eXaminers and the tape recipients for contrast and comparison
of their reaction to the taps. It may also be used as a brie
visual guide which might focus the a'tention of the tape users
on particular aspects of the tape which they might wish to use
for rapid dbservation of a particular problem. In other words,
an itwortant function, perhaps\the most important function of
the behavior rating guide'in the final application of the video
tape protocol will be to serve as an "index" to locate ar as of
maximal and minimal performance in each 4 the categories of
behavioi examined in the procedure.

It should b- re_alled at this point that the resea:rci
of this first year is aimed only at communicative evaluation and
does not hope to describe the entire child. Ordinarily one might
follow the customary communication model wherein the receptive,
central and expressive segments of the communication system are
arbitrarily chosen for evaluat_ion and separate commentary. How-
ever, in this instance the experimenters were particularly anxious
to avoid ratings of implied behavior as opposed to observed
behavior. For this reason the category Of central communication
skills was omitted. TblutE;, the areas of receptive and expressive
communication werp,set apart as two major areas to be explored
with the addition:of one category not commonly-applied in most
communication models but described by Curtis'earlier (1970).
This particular category of communication has to do with the
referent to which the communication is directed, in this instance,
whether or not the child's reaction caummicatively is stimulated
receptively or expressil'ely in the presence of and in reaction to
people as opposed to objects. Thus, one axis of the behavior
rating form has three major subdivisiOns; receptive behavior,
expressive behavior, and referent. The expressive behavior category
is divided into tactile motor expressive acts and the vocal
expressive acts. The receptive category is divided into auditory
receptive, visual receptive-, tactile motor receptive, and
gustatory-olfactorr receptive categories. The referent classi-
fication is divided into two categories, viz, people centered
and object centereAoptions The rater in the experiment indicates
whether or hot the class of behvior coul_d have been obServed in
that situation and in'that event to describe the level of bell vior
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which was observed by rating that behavior on the sn1e from one
to five, with one representing no occurrence of the iebavior and
with five repreSenting normal rformonr-r, in that b havlor
category

This prototype Behavior Rating Fo _ which is show in

Figure II, was used by the ten consultant judges in rating each
of the ten-minute segments of each of the 20 tapes, producing a
total of 1,000 rating sheets for the entire experiment, The data
from these ratings were utilized in two ways in the results:
first, to describe the kinds and level of behavior seen in each
of the video tape segments over the 20 children by the judges,
and secondly, by the experimenters to prepare a revised Behavior
Rating Scale on the basis the reaction to these results by
the judges and at the final conference,

The r_ limins_ry rese.arnh proposal called f6r a
rating form which utilized the terminology described by Curtis
(1966), Curtis and Donlon. (1969), Donlon, Curtis and Wagner
(1970), and Robbins (1963), in previous publications concerned
with describing the communicative behavior of the deaf-blind child.
It was assumed at that time that the terminology employed in pro-
fessional literature would be appropriate for clinical descriptions
of children. It was discovered early in 'the process of develop-
ing thp rat7ing formq, thst,there Axe two important rhararteristics
of terminology for behavioral description, The first character-
istic is that of area or category identification, for example:
hearidg, vision, language, etc. The second category of terminol_gy
is that which is concerned with the quantity of.this particular
behavior. Some examples might be: ."twenty/twenty vision" or
"monaural hearing loss of 40dB" or "diminished patellar reflex."
Thue, behaVior is classified in a two way Model with the type of
behavior being identified, and if identified, rated as to degree
of strength, competence or skill. Further complications in apply-
ing terminology result yhen attempts are made to categorize behavior
into groups acceptable to a variety of professional workers and
scholars. For example, this may be noted in:dealing with the
prOblem of deciding whether this is a high level attribute.of
sensory behavior or a loW level attribute of central behavior.
There are of course similar paradigms in each of the sensory-
central-expressive irodalities. The impact of this ,on the develop-
ment of a rating-forM is that a viewer who is unsympathetic to
the particular organizational structure chosen by the test Cesigner
may be ,so uncomfortable in working within the model that it becomes
destructive rather than usefUl. Sinee the purpose of this experi-.
ment is primarily to produce a useable as well as useful product
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every effor- was made to simplify the behavior rating form in
hich could have

011ViADVIS117; simplification was npcessary on.. non-

cholarly grounds, since it was -also necessary to have a form
which could-be used rapidly while simultaneously viewing the
subject in .i.he act of behaving.

contrast to the inclusion of all terminology

Further irriporLnt re _ons for the uncomplicatd behavior
rating form developed canlbe deduced by the reader fram a study
of the preliminary reporL for this research (Curtis & Donlon,
1969). The report suggests that the terminology usually used to
describe the minimally handicapped is at a level considerably
beyond that of this particular reseanch population. T1-1 reader
who feels uncomfortable with this concept might apply terminology
of some standard rating forms within the field of communication
to either a twelve month old _hild or a laboratory animal.

Let it be said that because the behavior ratig forms and
behavior stimulation prOcedure resulting from the project appear
uncomplicated and relati _ly easy to use, one might assume that
such information could occur im almost any report on a child.
The original motivation for this research found strongly to the
contrary (Curtis & Donlon, 1969)

c7ir1r, T,Ipo 717tPrl 0mg Proc_

The video tape recording procedure was evaluated throu-
a form, Figure III, consisting of direct queStions asking the
judges to scale the clarity, usefulpess and appropriateness of
each one hour tape.

Step V: I?reparatiog of Video
Tapes .and Data Colledting

Subjects

The children utilized in this expe iment have been pre-
viously identified as children with severe multi-Sensory dis-'
abilities often called deaf-blind children or multiply handicapped
children and are one of the groups receiving considerable attentiOn
today due to the increase in population size resulting from the
recent rubella'epidemic. The particular reason for focusing this
research procedure on such -cllildrem, other than the fact that the
project directors have primarily been engaged in evaluating such
dhildren, was the fact that this group represents an alternate
example of children who do not follow the traditional test oriented

20



gure III

PROTOTYPE RATING FORM FOR VIDEO TAPE PROCEDURE

Is this si u-tion useful to the examiner obse ving communica
behavior?
poor

1 2 4

excellent
5

2. Is this film useful in observing-other thall communicative
behavior in the over-all evaluation of the child?
poor

1 2

excellent
J

Does this tape have uses for research other than this particular
experiment?
poor

1 2 4

Would this fil
poor

1 2

excellent

be a useful addendum to a child's record?
excellent

4 5

Is this parti Ailar tape a uLeful teaching aid to professional

workers?
poor

1 4

Was the child c-o_ en appropriate for the experiment?
poor

1 2

Were the testing mater a s appropriate?
poor

1 2

Were the set ings appropriate?
pOor

1 2

4

4

excellent
5

excellent
5

excellent
5

excellent
5

Was the technical quality of tht v' -0 tape satisfa7tory?

poor excellent

1 2 3 4 5

,

10. What aspects of this film should be particularly reviewed at
the post'conference?

11. What suggestions4do you have for altering the situations Tor
greater usefulness? . 21



examination pr-lcedu_es ied in Ao-Rdu_tional clinics
JOA.dren That is, there have beRn times in all clinicians'
exPerience wherein they have been forced to choose between
irrEormation they obtained through formal L-sts and their own
observational opinixms. When tests and observations disagree it
is o_tRn thR later MC,F/- infT.Je the eaminers' final
cisions on the 0-;1 in VA c,7se of the (lea::--lin0 child

the severely multi- senso:r ly hallOicapped child the option to
compare, obsPrvations witfi test resultS is not available. Few if
any tests are applicable to the population and few if any. itens

on a given test are geaked to the level of the cfilldren Conse-
quently, the uroup represents a s ecial population, being one
which can "only" be evaluated thr ugh the observational techniqL

Parenth f= losi. .
this expr:1ment --rad have been done in

such a way that validity procedures could have been applied c -

parina niir observation with standardized results. This technique
would have erroneously supported the popular but incorrect,
assumption that standardized tests are logical and/or appropriate
validating bases fnr behavioral observations. Consectuy, this
research pitfall was carefully avoided. Strangely enouyh, one of
the most structurEkl and formalized pieces of information available
on such children are these supposediv informal, basically
inttx-uctured observation results

The children ranged-frbm age three to eight years... Most
were apprwtimately four ,and one half to five years old, born durin7

of 1963. An identification Of the children
and location at time of testing is available in

the-rube,lia epidemic
by e,

FiguEe
TcP

SRN,
Specifically, the'cbildren were selected as ,those who

qtAge with re-sPect to placement in a deaf-
blind program., All ,Of the children are in varying degreeSof the
cantinuuM,from just having been identified as a potential candidate
for deaf-blind programs to those being considered for inclusion
within the firs- year- of a deaf-blind program or preprogram assess-
ment placement. Afi,'additional criterion initially applied in- the
Relection of children at the direction of the first plan-ning-con--

fekene was that the,children must be in the early stages of
,developmental skill's, in walking, dressing, toilet training and
feeding. Although the children in general showed some effort to
develop in-some of these categ?ries, many of the Children showed
considerable problems in these areas at the:time 'of teSting. In-

order to meet the othe.r criteria for the experiMent it was necessary
to be liberal in the interPretation of this,injunction by the
research committee. Part of this' minor alteration in the population
selection prodedure was due to the ract that fti pa L years inclusion

22



Figure IV

GENERAL TDENTIFTATION CNARACTETI!rWirq
OF EXPERIMENTAL SUBJECTS

' Case Client's
Numbei In it ials

1 L.A.

J.P.

J T-1

4 P-11

P R.

6 V_R

7 P P-

O S.G.

9 K.S

in Ta.n.

11 B.C.

12 J.0.

13 M.M.

14 M.W.

15 R.M.

16 D.Q.

17 P.G.

18 P.Y.

19 C.B.

20 M.K.

'lieht's C I ien s Au- Plac.i'e Where

Sex Spring iqr.14 Film Was aken

4 1 2

4 I 2

4 1

5

4 1 2

NYIP

NYIB

.yracuse

NYTB-

Syracuse

A 1/2 SyrAcliq

4

4 1. NYIB

NYIB

A 1 2 NI/JD

NYIB.

NYIB

4 1/2

8 1/2

5

4

4

4 1 2

5

6 1/2

NYIB

NYIB

NY IB

NYIB

Syracuse

Syracuse

Talladega,
Alabama

Talladega,
Alabama



criLerl in programs fnr the deaf-blind frequently specified the
ability to dress oneseLf, feed oneself and show substantial
evidence of toilet training and progress: r'.he recent impaot of

the rubella epidemi on r:esidertial and aav-care renters along
with 'fie altered tnlusi'yn (71iteria resniting from the established
regional deaf-blind centers th.1.1(411 public funds has resulted in
some modification of thl-, Fs a crur.ial cri _erion in initial
eTioratory placement, Pc)r rerl 0,=1q

cri1ied'at the beginning of the e-Kperiment changed by the-time o_
experimental video tRioing

iiection of Consultant Judges

Consultant judges are identified in Appendix E. They vary
_Dom conference U conference due Lo personal columiLments, the
experimenters' wish to include a variety-of professional back-
grounds among the judges and the desire to encompass wide geo-
graphic represeni:ation from among (leaf-blind evaluation and train-
ing centers. The general criteria applied are that these con-
sultant judges are actively involved in the process of training,
management, tearlher-preparation and/er-research in the field of
multi-sensory disabled children. The original research design

of
a

called for a comparisOn of judgmental reactions on th._ basis
professional.background. It appears at this point that such
comparison may be meaningless due to the increaP:ing lac:k ryf
definition betweeh,professions (particularly in the behavioral
sciences) when all'a 9 involved-in testing the deaf-blind child,

Selection of Audio and Video Recording Equipment

Video tape equipmenL selecLed for this project included
the General Electric and/or Sony Tri-pakvideo tape equipment
supplemented by the same -company's.porta-pak unit. Supplemental
Edcor Sensamike units were ocdasionally-empIoyed to enhance audio
reception. The total package was.selected on the Criteria-of
relatively universal availability of purchase, serVice and repair,
portdbility,of the equipment, simplicity of operation, economy of
both initial purchase price and eXpendable tape supplies and of
course simplicity'bf operat'bn. The use of the equipment does not
constitute endorbement oft is equipment over other useful equip-
ment for the VTR process. It should be pointed-out hOwever;
throughout extensive travel and operatiOn by a variety of minimally
familiar research personnel, the equipment has rdaintained itself
in excellent condition.

24



RESULTS

Re9uiLs of Lhi experiment. are manifest in three separa e
prQ01:1,!Ls irst I- 'II,. ide( L--ipe.q themselves,: secJond, the data
acquired through Fhe _ili7,ation of consultant judges; third, the

videc:i tape proto'ol consisting of the revised and combined behavior
and Video tape rating forms and Behavior Stimulat .on Procedures

Product yideu Lf_aptE

Video Lape recordings prepared under Lhis first phase of
the experiment are 20 in number, each varying in length from 45
min tes to one hour and each showlng an individual child who meets
the proj ct cri=eria being photographed and recorded in each of
the fiVe situations described under procedure, At the moment,
these:ta es represent a means to an end, viz., the development of
a video_ tape protocol for the evaluation or behavior in children.
Howe,fer, during future time periods these tapes taken as a group
or revised will become an instructional aspect of the demonstration
technique which trains therapists, teachers, and case workers to
utilize the video tape teelhique with children. ThuS it is a
strong suggesti_on of the research personnel that:the reader not
consider himself to have studied ur understood the video tape
protocol technique without reviewing the majority of the 20 tapes
prepared within the experiment and to review these, -hopefully,
while in communication with project personnel and reading carefully
the data reported in the remainder of these results

We would hop- that those planning tu utilize this technique
in future research or in regular inter7agency communication would
begin through consultation with the experimenters and wouLd
eventually adapt the technique to their own applications; (/

With respect to the research report, it is' then stated'
that the primary and initial result of,the experiment is the 20
video tapes which are retained at the Multiple Disabilities Pro-
ject Office, 907 South Crouse-Avenue, Syracuse University, Syracuse,
New York 13210%

It is hoped that by the conclusion of the three year project
concerned with communication, adjustment, and learning of the
severely multi-handidapped child,: that sufficient interest and use-
fulness in and for these tapes Will have been found tio warrant
support _u_ the produotion of duplicate rebordings aild other



products of t e experiment for disseminati n. Steps have recently
been taken in this direction for immediate distribution of each
year's tape product.

The

Product lIg laslgattp- al Data

cThta taken from the behavior rating forms prepared
each consultant judge viewing each of the 20 tapes and making a
separate rating for each ten-minute segment Within each of the 20

tapes are reported in two distinct displays. Tables 1-5 display
the data for each situation. That is, the ratings shown on Table 1
are those for the ten-minute segment concerned with unstructured
orientation, Table 2 with task orientation, Table 3 with stimulus
orientation, Table 4 with interpersonal orientation, and Table 5
with the interview results. The most critical inspection of the
data with respect to.the primary objective of the experiment is
to determine whother or not a variety of behaviors within each of
the eight categories exaMined--rated were reported. One of the
mOre meaningful pieces of data in each of Tables 1-5 is the per-
centage of "no" responses pet category-with response examined.
The lower the number of "no" responses the generally more desirable
is that situation for observing the behavior. The rating "no"
was dhosen by the judge.when in his opinion he had no opportunitv
to observe the kind -of behavior identified in that re-ponse
category in that ten-minute segment. For example, in Table 1
(unstructured orientation) can can see that within three percent
ratings for visual receptive behavior and tactile receptive behavior
were relatively.easy for the judges to ascertain.- However,
gustatorial effects on behavior coUld not be Observed 65 percent
of the time, indicating that this particular situation was a poor
ocriasir,n fr -Cting thPt sons ry modality.

Technically each table represents the distribution for
1600 dcrete judgments. That is, ten judges-rating 20 children
on eight behavioral categories produce a result of 200 judgments
per category.or 1600 per situation. This result taken over the
five tables for the five sitnations produces 8000 discrete entries
or data items. .

It i- p Obably. wisefor the reader to inspeCt Tables 1-4
separately from the information in Table 5, which is the result of
reactiOns tO the interView. data. This is somewhat distinct from
thesinformation of Tdbles 1-4 Which is based on diredt observation.
With resPect to,Tables 1-4 in general it may be stated that the
opportunity.to Observe a ,variety of types Of behavior within each
of the situations is apparently Present. It is also true that the

26
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opportunity to vie_ behavior in each of the eight response categories
was available.

Generally, Table 1 suggests that it was somewhat difficuj
to view gustatory-olfactory behavior in the child but that it is
particularly easy to observe his visual, tactile, and object
centered communication 6kills in this situation, although behavior
was observable at all levels except the extreme upper level of
gustatorial behavior.

Table 2 show- a slightly more useable findin _Acat:

only 12 percent no responses and providing thereby a sl ghtly
larger opportunity to observe behavior.

The second display for the data obtained through the j-d
ment techinque is shown in Tables 6-13. Each of these tables
summarizes the data obtained under the observational category of
auditory receptive behavior and displays this data in terms of the
option forlhe"nouresponse or the rating for levels of response
froM 1-5 within each of the five ten-minute viewinq segments on
the video tape recording. Each table.represents 1G90 information
unitsiderived as follows: 20 judges rating each of ten subjects
for-a total of 200 judgMents on each of.five segments for a total
of 1000 entrins.

Table 6 reports the judgment reactions through the.
inspection of auditory receptive behavior for each of the five
situations. Although it is apparent from the four percentune.
respon.se to Situation 5 (the interview situation) that this parti-
cular series of interview questions was directed toward behaVior.-
It is important to Observe that relatively few'honresponseS

/

4ere
recorded, being no more than 18 percent in the fourth video!tape
situaion. (interpersonal orientation). It is important-to note .

that auditory behavior was observable at all levels in each of the
five situations. As might be expected, the greatest- amount of
auditory behavior was observed in the low level activity shown
in levels rating one and two with only modest amounts of auditory

at the .normal level shown... The amount of .agreement within .

the rating categories as to the percentage of behaviors seen in
that category in each of the situations should not be construed
to' mean that there was a correlation to the effect that a given
dbild showed the same behavior in all situatiOns. It should merely
be interpreted to mean that oyer the long range or population at
large,' one can expect to See a. wide range of behavior and for this
population with-stiMulation techniques Used it might be expec ed
to be distributed as shown here.
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TaJle 7

-vic-e

responses are recorded
ceptive Jiavior mal

-s ha7e the
abilit-

data ,==,

the oppor...._

serv 0 with respeJlt f

ing nol-e that almost
1u41.-je visual

_ent Lha L ifl e,!ekv slf:URLIOfl

It _ interesting to note by-

--,7* .1_ p 57 f--11

"ny

ItrasA in Tqhlf--

6, that visual distributed equal lv well
thruughouL lhe ;r1r4 IPIrP19 hut thti- in general visual ski!
wete Comnd be higher than those auditory skills for the yLom_

1 hi r11F.
blind cbildrn s better than the hearirr_4 of su' h children is
n ot Lo be taken as a Jesuit or this en- rime t although it may
meani_ngful some readers. TV has imp ii ations of that nature
to the resear41) staff:. The data 4_an be Laken to mean in this
instan-e that th large opportunity in these tapes to
observe 1,ehai.-iors that rate at levels t and three particularly.

Table 13 sh.- s the judgments mad_ for tactile reue-tive
behavior in each Of the five situations- It is apparent' that
tactile receptive behavior is,obServed in alirtoSL, all of the video-
tape. segments to an extent even greater than thvisual behavior
Shown in Table 7 IL i- iltrosting'al-- t-
b2,11avior is distributed in a manner relatiVely similar to the
visual behaVior. Pnrhaps this is a function of the fact that

respOnse quite 'Often appears simultaneously in
this partidular population. In general, -it Oar', be said that all
situations provided'-opportunities for obserVation of a range of
behavior and that ,Pone-should be yiveii particular preference.

Table- 9 repo-ts the oppOrtunity_to judge gustatory-olfacLorv
bebavibr. This particular skill is not so easily

*
ObserVed as indl,cated by the nuMber of "no' respQnSes One can
imagine that to most examiners the opportunity to preSent stimuli
to be eaten or Orelled or tasted may not_ be as common-experience
as to present Stimulation for other sensory modalities. It should
also be apparent that 'although tbe child could pick up and Smell
or taste almost any item in his environment .4 motor,act is some-
thing required of him in thiS instance As compared with vision or
audition which are relatively discrete asustimuli requixed of
gustatory-olfactory behavior. There is a, marked distinction wittin
this mdality favoring Situation.. 3 (stimulus orientation) 'and
Situation 5 (the interview) of the behavioral Observation situations
Only Situation 3 showed some' opportunity to observe a relatively
high level of gustator.7o1factory behavior and this table was
remarkably superior to its nearest .competitor in terms of the_
absence cf "ro respor es.
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Table 10 shows the re ults _when object centered communicati n
was analyzed. The results ,f this table suggest that o ly
ituation 4 with a"nonresponse of 44 percent might be unsuitable

for long term use as an ,70-,servational technique for "objec
centered" communication evaluation. It would appeal': Lbat SitwtiL ns
1, 2, or 3 are equally appropriate, providing a wide range of
behavioral observation opportuniti_ at each rating level,

Table 11 shows the results for "people- center_d"
nif7ation evaluation. Results here indicate Lbat any of

the four direct observational situations are relatively equal in
distribution and freedom frcmt"no":mspOnses. These, furthermore,
are all in essential agreement in terms of percentages of response
will SiLuaLiuli 5 (the interview).

Table 12 investigates the tactile motor expressive
communication judgment ratings. Itsuggests that no particular
situation is necessarily superior in terms of freedom froM the
"no" response and it shows no great variation in distribution of
responSes throughout the five readings. Table 13 provis
essentially the same resUlts for the oral expressive communication
rating.

In general, Tables 6-13 support the results as displayed
previously for Tables 1-5 sUggesting that Situation 3 (stimulus
orientation) is that situation most generally defensible as pro-
viding the least number :of opportunities where no Observation
could occur and providing a wide range of distributed observations
by judges. It suggests that if this group of subjeCts'and judges
is typical, this situation should in the long kun provide the
wideSt opportunity for behavior obserVation in such ch:Udren.

If o_e were to rank order the number Of "no opportunity
to judge" responses for each of the eight behavioral categories
considering only the four video-tape situations, the Order of

.

preference for maximal opportunity to judge behavior was, Situation
3 .(the stimulus orientation), then Situation 2 (task Orientation),
'Situation 1 (unstructured orientation), And Situation 4 (inter
personal orientation). It' may be pointed Out that the tally of
'rank Ordering prodtces a sitUation score which makes Situation 3
and 2 relatively similar or interchangeable in terms of Opportunity
to observe with a considerable gap between.these.tw, effective
observational situations and Situations 4 and 1 whjJh are similarly
weak in theik opportunity to provide good observation

38
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the f

A word of cau ion should be interjected here to the point
though i I- ii I i nn 4 is the least productive situation of

ur used in thds particular experiment, that is not to say
that ;his would condemn it to a position of uselessness ,with
respect to other options for reporting on children, That is,
even t iough Situation 4 may not be the best situation of those
used in this experiment it may still be a far superior technique
for communication about dhildren and for examining children when
contrasted with the written report or other reporting teChniques.

Testimony to the above may be found in the commentary of
the consultants reacting to their judgments of the tapes at the
time of the final conference wherein no situation could be found
by the judges which ought to be deleted ordrasticarty_modIfied
within the protocol procedure, Thus,- the comment that items or
Situations 1 and 4 are not so effective as two and three should
be considered a relative statement and not prohibitive of their
use.

Table 14 represents the reactions of ten judges ,to each
of the 20 tapes for a total of 200 entries on each of nine questions
concerned with direct inquiry into the value placed by the judges
on the tape of each child within the frameworkof effectiveness in
this research as well as usefulness for the stated purpose. In
addition to the nine questions, which were rated on a one to five
scale with one being poor and five .excellent, two sdbjective
questions-were asked on'the rating form and replies are shown in
Appendix C. These were collected with other data by the experi-
menters in conversation and were written reaction to the procedure-
from the judges to the project staff. Table 14 shows in the right
hand column for each question the number of judges responding to
that question. In the left hand column it shows for each of the
five rating categorie:s, the number of judgments entered under that
category. The vast majority of responses were in the upper level
ratings, indicating a rather strong judgmental reaction that these
tapes would be useful in observing communicative as well as other
behavior and that such tapes should be used as part of the child's
clinical record as well as for other research and teaching purposes.
In general, it was the judges' opinion that the test materials,
the setting.% and the children used in the experiment were appro-
priate to the original criteria set. The'over-all quality of the
tapes was rated high by the judges with-respeet to techniCal quality.

As is often the case, some of the most useful data of
this experiment were accumulated during the option for the judges
to react to these tapes subjectively. Commentary from the judges
has .been summarized briefly and is available in Appendix C for
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inspeetion, These commentaries have been reviewed with the va ious
judges by the project 3taff, were discusf7-d between judges and are
reporred in other forms-in the summary of the final conference
fAlpwn in the same apPendix. The effect of these narratives
(rluk7tions to the tape viewing process) and the discussions of
Lne final c(A.Iference are best refted in the variation found
between the prototype protocol and the behavior rating form shown
in the results section.

Table 14 reports the numbers of que Lions asked in each
Behavior Rating Form category for ('ach tape, and thereby shows
the distribution of the questions according to behavior areas.
Obviously the questions varied widely in number from subject to
subject and were distributed throughout each of the behavior
rating'categorieb.

Appendix B, shows the specific questions asked in each of
the'taped interviews and the/category of ell.avior into which it

is believed to inquire.

Video Tape.Recording Precautions

It was ,bserved in the course of this experimont tha
alth agn video tape recording was probably correctly chosen
the most suitable medium for enhancing communication between
agencies and experimentation in case reporting for the severely
multi-sensorily impaired child, at the same time there,are
limitations in the video tape recording procedure which should
-be known to future experimenters and clinical workers who may use
.the technique.

One of the first problems encourteredwas that 'Of the

microphone Placement. It had been hoped and assumed prior to
the experiment that as in 'any observation resources a single
microphone centered and sgspended within the examining room would
prove Sufficiently sensitive to collect the vocal and other sounds
produced, within the room and particularly those by the subject.
It becalpv clear in preliminary testing and taping that this was
not the (6ase for the Particular microphones which accompany the

Sony tri-pak equipment. Other high quality microAbnes including
a hypersensitive electra-voice probe microphone were employed
unsatisfactorily. In the end, three solutions to the problems
were found but varied With the particular situation or context
in which the tapes were being taken, ';=P"rhe first and most obvious
solution to the problem was most frequently utilizedr-it.included
the use 'of long extension-lines for thd standilv 1 equipment micro-
phones and the use of a research assistant to stay within
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sclution to the microphoning problem was the utilization of the
Edcor Gensa-Mike and _ ompatible FM reciver The use of tbis
microPhone allowed lirradcasting well within th- range of any build-
ing in which VTR ro-weOtres were ca ' c1 the
microphone poduce0 a higher quality audio -eA.ordiny than the
standard equipment microphone but retained one limitation in that
it requires close proicimity to 1:11P sound source when the subject's
vocalizal_ftJ te being studied. The eliiuivation of the conductoi
cable, howci11r Is a considerable aqset as the hvppract ivity f

the childlen and the size of the testing space incieaSed,

third solution to the micr ph ne pro lem was the utilization
of tbe rorua,-RA 3ony-GE Equipment. It appears tnat the microphone
characteristics of this inStrgment are much better adapted to the
general needs of the reSearch project. In general it iS safe ,to
assume that this microphOne and video equipment are more suitable
with respect to quality of image (auditory or visual) to be recorded
The only limitation of this equipment as opposed to the tri-pak is
that only twenty-minute tape's can be taken, and the microphone
cannot be etWoved in a camera mounted Position when taping
through_one way observation mirrors unless wall connections ate
available. In the case nf this particular population one way
mirrors were not uSed Since the equipment in the.testing room did
not seem to be a disturbing problem. This was especially true
when zoom lenses were used. With other:populations this might
not be the case.

The second problem encountered in the VTRADrocedures was
that of 11,,:ing It was discovered early in the pre-testing
period that unfortunately most tteatment and clinical facilities
are lighted by soft overhead lights and that relatively little
amounts of light are on a subject at or below his face level. For .

this reason shadows thatare face du :1.:on_the subject prodUce diffi-
culties in observing manual behavior conducted when the child is
leaniny forviaL often at.a table. Shadows on the face make
facila expression as,well as patterns of movemehts of the mouth
and oral cavity difficult to observe. A second characteristic
encountered in the lighting of the treatment and testing rooms
was thar. frequently these rooths employed colored walls which

I combination with the overhead light source produced a bright
face ser1yinj as a clepreesant to the flompeni

automatic gain control which regulates'the over-all cOntrast of



the VTR e1 ipment. Thus, in attempting to secur- Opal- ph0t0ciTE-01s
of facial and (Jos_ body activities of the child the brightness
of the room coule not, in essence, be overcome due Lo the automatic
nature of the equipment: In addition to these prob:lems, the
placement of windows in test ing rooms can create liright flash
which as the camera moves around the room cause the equipment to
readjust itself (to Photograph through the window rather, than
objects on the camera side of the window). For this reason, prio-

LaPing some reaSonale study of the Tight characteristics of
a room ought to be conducted. In general, it seeMs advisable
firRt to lnok for a background other than a bright room wall,
second, to draw the shades on windows,,or-place the window LG the
back of the camera and third, when possible to add lights aL the
level of the subj- t's face i -__.t _ rela-,ively near the camera-

Although the video tape recording technique had some initial
problems for indi,,idnalized use, it is substantially superior to
any other technicue employed or explored J.n the solution of the
clinici problems for which ths investigation was undertaken.

Table 15 shows the number of respo-ses for each category
from oor" (1) tp "excellent" (5) and the number of judgm-,,nts
rendered by the tra/ judges for each of the nine rated questions
on the video tape rating sheet used at the .conclusion of iudging

7771 70 14r1P0 -1-17,,- The 7atings were cienerplTv hiah
indi ating favorable reartion of the judges to the tapes as teach-
ing, research and clinically useful instruments. .

Product II,I: F.-al Pro ocol

The third product of this experiment is the attached .

Video Tape Recording Protocol for the evaluatiOn of communirative
behavior i-. severely multi-§ensorily handicapped children.,



Table ._._.

(-07 ji.OgM(?1.11T = Per i ng Ci-pclorv fn r

Ten on the Video

J.-rocedure

T7ipp

Rati.ng Fotm

40

rL .171.14p qi1-,111qtinn voq(=-10 1.7(1 1-hp purmitir nilqprIrinct

commlicative behavior?
poor
1. (1%) . (3%) 3. (30) 4. (

excellent
5. (24%)

2. Is this form useful in observing other than comiminicative,

behavioi in the ovel-all evaluation,of the child?
Poor ex-cellent

1. (0%) 2. (ry) 3. (:15%) 4. ( -,2%) 5. (32_

3. poes this tape have uses for research other than this
particular experiment?
poor excellent
1_ (cP7.

(../r/.1 rro no/ .1
,

(TOO

4. Would this film be a useful addendum to a child's record?
poor excellent
1. (P--) 2. (16%) 3. (19%) 4. (17%) 5. (62%)

5. :Is this particular tape a nseful teaching ail to Professional
wokkers7
poor elccellent

1. (0%) ,2.. ( 2 4% ) 4. (43%) 5. .(3.1%)

6

3

Was the child chosen appropriate for the experimen:?
poor excellent
1. (3%) 2. (5%) 3. (14%) 4. (38%) 5. (39%)

. Were the testing materials appropriatd?
poor excellert
1, (0%) 2. MO 3. OW 4. (35%) 5. (27%)

Were the settingsiappropriate?
poor excellent
1. (M 2, (4T-) 3. (20%) 4= (41% 5. (21%)

Was the technical gualit, of the videbtape satisfactory?
poor. excellent
1. (15) 2. (7%) 3. (18%) 4. (411 5. oxt,

10. _What aspects of this film should be particularly reviewed
at the posir.conference?

11. What suggestions do you have for altering the situations for
greater usefu1ne96?
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mirror
magnifying glass
combinatIon flas-li-ht
wired _aser

plug-in nig1t light
pen fla.7,11igh-

Moveme_nt

windup black dog
Jack-in-the-box
green rubber windup elf
friction car
blue elephant windup toy

PuPM

Noise

wrist bells
whistle
triangle
transistor radJo
pop gun
Musical ball,
maracas (2)
harmonica
artificial larynx
animal voice boA (cow)
animal voice box (cat)
air horn

§1,1a_p2.

Seguin form board
raised form board
puzzles
giant snap rings & beads,
'assor:ted 1/2" blocks
mmlnectuin -in 16 piece9

-U'PENDIX

=WHAM MATERIAL.) D

vinegar
spirit of camphor
peppermint
oil of wintergreen
oil of cloves
oil of citronella
cas-ara sagrada
anise
Affimonia

Taste

Rpeanut butter & j1iy crackers
M & M candies
marshmallows
lemon extract
animal crackers

,Text.ure

stickY pictures
slinky
scotdh- tape
satin
sand paper
pom-pbms
play-doh
-Maskielg '

leather
heavy net
hard rubber aligator
furry laMb
foil-like .material
foam rubber Donald Duck
-Felt

burla



_ibrato_rs

pink bulle 'i s1i, ed v bra
back scratOler

-0.ther.s

Add-a-countcale
auditory trainer
balloons
btlpy board
1 1/4" color cubes
color stacking discs
finger puppet
fit-a-space
geometric insets
graded cylinder blOcks
graduated ,color forms
90" inf1A1-111 roown
Jackn-Jill\TV-radiO
jumbo beads
kittie-in-the-keg
learning tower
musidal top
;pounding ben
puzzles with small knobs
rubber 'ball
phape sorting box
.turn-a-gear
wading pool
wbod Puzzles
wooden nesting boxes
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Tr

0 1ES '17 TONS Al3

How long have

Did she

We

A

DURING E I

ge much after she was in the Ii

t to know how wel chi10-1.11 Roc.

4. How Les she ge_ you f do tb 1 nr_v, th
do? (5-6-7--)

Does she ever point?

sP

she wanL you to

Does she ever atak uuiids ol use a Lora1n kind of
get what she wants?

Does she plcly with the other Llildre

When she gets a-gry or frust7a ed,
-6-7-8)

does she reac

Is she much of a fighter? Kicking? Biting.

10. Can she tell the difference between pe Je?

11. Do yol_ know alything else dbout bow _he communic Los?
(5-6-7-8)

12. Does she like water play? Splashing? (5)

13. She wears a hearing aid--does it make any difference whether
she has it On or not? (1)

Tape *2 Interview QuPstio

1. We wa-:_ your best opinion as to wile-her be bears and sees,
litses his -bearing and sight for h'ny kind of cOmmunication
-purposes? (1-2)

74Arm

The parenthetichl number after each qustien shows bolo
"that questIon wa0 tallied for each of the nnhe categoyies in
Table 14.



0

Do you th . at all? Oi

He weai=i7s hearinri aids--tbat mak _fference? (1)

44

Do you thnF his behavior is any di _erent with Lh ,leating

aid on or off? (=

Does he work any differe-- with it on or off?

When le plays without the hearing aid oes he m ke
noise? (1-8)

Does he try to use sound to commn ate with peo e?

Dc you 'I ink hs getting more use of sound? (1)

9. Is there any differen
talking or not? (1)

10. Does be look at your face or

rd the tea ber--- _en she's

hen you are talkin-

11. How does 11- get you to do something for him? (5-6-7-0)

12 Does he cry differently br make Cifferent sounds when be
wanfs (1-1,ffor.?nt 1-1-0.11g?

13. WhAi he llugt1.% is there any sou-d in his laughter? (8)

14. Does be cry with sound? (8)

As to vision, (lofts he get anything out of his glasses?

16. Does he 'Pay attention to light? Does he pay atteition to
the color of the light? (2)

17. What are the small things he sees at close range?

Does be
him? (2-

movement, is he distracted by mOvemelits aiound

19. Does he _Ilse ).sion get around through the building? (2)

20. Is ht goOd WLh his bands_ in disc iminating shapes? (

,21. Is he eAsy to communicate with through' t ucb? (3-7)
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WI-1J a out bis other senses taSte?

23. Do s h- like sweet or sour? (4)

24 noes he e joy any act:iv:ale such aq tumbling';"

Do yon Lhink he sho much sign of thinkiny ability, suc
as solving problems. (9)

Have you seen him solve any A:--1 lems cleverly by himself,

by thinking it outY (9)

,27. Does he Lell Lho difference beLween

Tape #3 IiiLerview QuesLi-

1. What kinds of Lhitgs can he see? 4hat kind of ings. 2)

He can see light a long dis'arce way? How din a ligh

As far as distinguishing one light from anoth )

Hbw small a thing can he see? Can he see a pill? (2)

5 Can he see anything beyond-3'? Flow far can he s-

6. 110w far can he follow a ball (visually )' (2

7. How much can he hear (1)

8. -DoeS he hear Any kinds of sound? (1)

9. How far away would the hai
it on or off he would be a

dryer
raid? 01

(2)

anytir_ you turn

10. How about hand claps or anything like this? Supposing
someOne screamedlike they were angry? .(1)

11. Do you ever notice anything different? He likes to watch
televi. on you say. (2)

12. Do you see a change in his movements when music c6mes on?
(1-7)

13. What does he do with touct? (3)



14- What: does ' feel most? (3)

15, In he afraid of anything? Furry things, rough thi.
Gooey things? Any rotten fruit? (3-4)

16, Does he prefer any kind of texture when he's taC=.ing
anyt inq with his mouth? (4) ,

17, .emperature ake -a diffelrenco?

1. DnoR 1-1(-4 111co onid lhinrj p nvor warm?

19. How a,}out different kinds of sounds he makv_? He cries? (8)

20, When does he use these (e.g., above

"

46

Thon thtre's a lot of body m.ovement aTld wh,- ahou
when he wants something? (--)

22 now about food? if you didn't give him juice, sa374- (4)

. Does he have any sounds he makes in anger? Supposing you're
trying to get him to do something, does he make these
soundL;? (8)

24. Does he use finger pain-- you s y--how about crayons,
penci_ls? CO

25. He doesn't write on walls? (7)

26. Do you use magic markers? (2)

27. How do you communicate, or he oommunicate? (5-6-7-8)

28. What kind of gestures do you use? Suppose: he wants to
push away? (7)

29. Does he point? (7)

30. Then he will pull on something if he wan7,-, to? (7'

31. How does he show that he's afraid of something? 00

32. Is there any otheik., objects"he's afraid of? (5)

-
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What would that (About fear of doctor

Hcw can you make ti- calm? (l- -4

Is there anything thar wo ld ta,e loLjer to calm him d
than others? (1-2-3-4)

Who can communilAt wiLh im? (

37. How do you talk with your bands to him?

30. How many words do you have? (1)

39. A d he kno s all these signs. (3)

40. Any other members of the family who can communicat- better
than others? (6)

41. All the kids are about the same? (6)

42. What has he been taughttaught by someone ese as
as speech or languiIk, e? (8)

43. H s be ever had a speech the -p 9)

44. He doesn t do things with his hands? You said that
a couple of things with her, what are the) GO

45. Would he evel- work with cards? (2)

Tape #4 Interview Questions

1. How long have you known him. (9)

2. Do you think you can tell me what you think he cab b_ar?
Can he see? (1-2_

How weal -cal,he hear? Do you -nit& be can bear as well
as you do? (1)

4, Does he usehis bearing? 00

Does he Use his hearinj with other children? Like when
he's playing, does he use his hearing to direct himself
around'to find other children? Does he play with other
chithren? (1-6)
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If they cL e over and find him, whil di-- be do? (6)

Does he Pldy rough ga s? Sliding board, swings aid Lbingb
like that, does be si_ and play quietly? (6)

Doe, he recognize (Ifferent people by their voice? Doe n't
make any differerile parAcularly? (1)

To a stranger he would .respond to just as well
that he knows (6)

10. How does e around? Does he urs- feeling or s _nd? (1-3)
11. What about when it's time to eat, does he follow, directions

fhat you give him? (1-2-3

12. Dpes he feed himself? (

13. When hr wants to get you 3:0 do sometli ing, how do,_,,3 h do

if? b-0-1-8)

14 He d-esn't try Ye you to d- anything?

15, If he's wet, he doesn't want you to change him? (9)

16. Does he make much noise with his mouth?. That is:sounds .

But Ws not related to anything you do? What &Es he do
to mUsic?

Tape #5 Interview QuestionsMother

1. Does he 'cell you in any way that he walits you La do
somehing? (5-6-7-8)

Do you just pu. a little sugar in?

Do you think its beca se of color?

-hero things te strongly dislikes? (5)

If 'ale doosn't liXe something, what does-he do with
How does he get rid of it? (5-7-8)

Does he get mad enough to cry? (

Does he for any other reason? (8)
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Does he have cries you can tell the difference between,
for,instance, between hurt and angrv cries? (8)

-A

When he ac
coughs? (8

sick does he cough? Make noise when he

10= DOQS he laugh? (8)

11. What are some things that make him laugh?

12. flops h 1 angli with noise, so you _2an he- it?

13. Does he sm.le, so you can see it? (7)

14. Are there people he communic-tes with' better Alan ot ers?

49

15. what do tr_ey do that you,kn w of that allows him to
communicate? (6)

16. Earphones? (1)

17. Do you think he hears anything at all? '(1)

Is he any -different at all the waThe behaves with hearing
aid on or when he d6esn t have thiam on? (1)

19. How long has he had the hea ing aid? (9

20. Does he go to any other school? (9)

21. Has the school given you any reports op how he gets along
With theother children? (6)

22. Do you think he does most things by seeing or by touch,
say? ( -3)

23: what about his other skills like his ability to tell the
difference between people familiar'not familiar, is he
un(Dmfortable around stranger,s? (6)

24. Does anyone 'Ise live at your hou:e? (9)

25. How old is that little girl? (9)

26. Do they get to be together? (9)
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27. Have you ever tried particularly to teach him something. (9)

28. Have you triad at all to teach him to put on his clothes? (9)

29. Do you think you do more for him than you should, or do

you make him do things for himself? (6)

30. Have you tried to teach him to feed himself? (9)

Tape #6 Interview Questions-

1. Tell me about those things he hears or if he Ilea:- or when

he bears? CO

2. Has he ever been to have his hearing tested at someplace?

Did they suggest a ,hearing aid or anything like that? (1)

When you teach him around the hoube, do you talk to him as

of he could bear? (1)

5. He can tell by feeling them (foods) that he doesn't like

them? (3)

Can you keep him in a,high chair? (9)

When he doesn't want something, does he push it away or
Make sounds?, (7-8)

Does,he use his vi-Sion? Do you- think he sees where he's

putting things?'(2)

Does it bother him to be,in the dark and do these things?
Does it matter whether it's dark or light to him? (2)

10. What does he do when he sees a television set? (2)

11. Does he n&Eice the_picture? (2)

. 12. When ha's going around the house; does he use, his vision

or follow the .wa1,1 with his hand? (2-3

,13,. Do yoix think he uses one eye more than another to look

with? 2)
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Tape #7 Interview Questi

1. How much does he hear? (1)

2. What is wrong with his eyes? (2)

Can he read any print? GO

4. How small a thing can he see? And how far away?

5. Does he use glasses? (2)

6. And he doesn't. use 4 magnifying glass?

.7, In an action42icture can he tell whether the boy s

smiling? GO

He seems to be doing,well in speech. I imaging he
improved quite a lot? (8)

9. How much time does he spend in the classroom here? (9)

10. Does he use his sight more than his he- ing? (1-2)

11. How does he play with the other children? (6)

12. Does he crave talking with adults? (5-8)

13. Does he use his llands a lot? (7)

-14. Does he ry the buttons on h s clothes?

Tape #8 IntervieW,Questions

Tell us what your relationship to is? (9)

2. Do you think he oan hear at .a:1_1? (1)

Do you ever see any occasionswhere he jumps to a loud

sound? (1)

Does he take t (hearing aid) off andithrow it aur-? (1

When he fi- c- e was his hearing any-differen. (1
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What about his vision, does he use it a great deal or a

little bit? GO

7. can he recognize most things that are in his daily life?. 2

When he sees things and ,goes over to.them, what does he d-?

Does he feel them or mouth theM? (2-3-4)

9 How does he deal with-People to recognize he Does he

usp touch much or vision? (2.-3)

10. Does he make noise then, like with h s mouth, speech sounds? (8)

11. When he cries, does hs --ke noise? (

12. Does he get around the grounds and the building pret y much

by vision or does he use touch? (2-2)

. Does he view change from day to day? Does he accept you
better some days than others? (9)

14. What. about your getting ideas to him? .If you want to g
him to do sOmething,- how do youget it across to
(1-2-3-4)

15. rretty much touch and vision that you direct him with? When
yor're with him, do you use speech pretty much? (2-3-4)

16. Do you think he can think a good deal, s-olve pr blems? (9)

17. Did.you ever see him do anything clever? (9)

18- Does he'play with any children at all? (6)

19. Does he.have anyone among the children-that be communicates

with? (6).

20. Ag to simple, wants li,e food or g- to the bath oom, how does
he let you know? (6-7-8)

21. Does he chew candy,or anything like that? (9)

.Tape #9 Interview Questions

1. .Tell me what -things she doesi sensory abilities s e had?

(1n2-3-4
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2. What does she see? (2)

Close up.to her could she see a -oin or something that

size? (2)

4. Across the room what could she see? Could she see a

person? (2)

Could she see movement of- a person across the room? (2)-

How does she use hersight? (2)

Does she use it.to,avoid things. (2

How_about avoiding work? Would she use it to shine light

in-eyes? To avoid someone? (6)

How about h-r hearing? (1)

10. Can you give any instanceS of what she hears? (1)

11. Will she stop if you tell her to? (1)'

12. Wh-t other commands will she follow? (1)

13. .Like wil-1 she put something doWli if asked? "Give it to me."

(1)

14. D_es se startle to noise? Like what. (1)

15. What is the startle? Jump, crY or what? (7-8)

16. Does she vocalize to sou ds; look to something making

noise? (8-1)

Does she have any sounds She uses herself? (8)

18. she dOesn't have any words though?- (8)

19. -Does she make any special sounds when an Y- What?

Wben she cries,- is it a baby type vocal cry? 8)

21. Shedoesn't scream? (8)
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22. Have you heard her imitate other children? Will She

imitate sounds you make? Ba, ba, ba, da, da, da? (8)

23. Does she have any likes or dislikes for foods? (4)

24. Is this taste or texture, do you think? (3-4)

25. She doesn't 'avoid hard things like crackers or things

like that? (3)

26. Anything bother her as far as touch, fuzzy, hard -cold,

any phobia? GO

27-. What does she enjoy? (9)

28. Does this (waLking down stairs) frighten her? (9)

9. Wh can., she do as far as getting d- ssed? (9)

30. Does she tell you when she has wet-pants? Gets an

or anYthing? 7-8)

31. As far as any other self-help 'skills, does she do any-.

thing? Reach for soap or such? Spoon too? She doesn't

use a fork yet? (9)

32. How about trouble S allowing:, choking. (4)

33. How about any mannerisms? Blindisms?-(9)

34. Aow dboUt when angry, any special move_ents? (7)

35. Bang her head, roll, hit her head?- GO

6. Any,other times does she do Alat? (7)

37. G incl. her teeth? Ionlel (7)

S. When is there no activity? Night?

-Tape #10 Interview Questiams.

1. What kinds of things do you think he can -ee? 12

2. can he see something the size of a Will- be localize?..
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Doe' he recbgnize people? '(6)

Does he have faVorites in peccole? (6

Does he tun Y t y to find you, favor you? (6)

Can he read any words?

Can he redognize words?.

Can he recognize pictures? (2)

Does he have access to television? (9)

10. Does he match pidtures with objects? (2)

11. How is h s hearing with hearing-aid on? (1)

12. Is he quieter or more active depending upon the noise
level in the building? (1)

13. What does he do-if someone shouts at him?

14. Does he know if you're angry, happy? (6)

15. What kinds of corriands doeS he follow. (1-273)

16. Is tnere any time whe'n he is more active than at other

1

times during the day? (9)

17, Does he sleep soundly?

18. Does he go to bed early in the evening? (9)

19. How does 11_ pl,ay? (5-6)

.20. What d es he play with? (5)

21. What does he do:with the doll; how does he play with it.
Does hp-ever dress it? (5)

22. Does- he talk or gesture to the doll? -5-7)

1

23. Does he make a lot of different sound
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24. H s there been any time when he's been scared? (9)

25. What does h -like to eat? Any preferences? (4)

.26. Does he like something sticky (like peanut butter ) as

well as something like a hard roll?. (3-4)

27. Does he have a color preference? (2)

28. Does-he use a spoon? (.9)

29. Does be wash himself? (9)

30. Does he brUsh his teeth? (9)

31. Does he like toothpaste? (4)

32. Tell me about things he likes or doesn't like to touch? (:)

33. Does he grind his teeth? (9)

34.- Does he ever hit his head?' (7)

interview Questions

very long? 9)

2. _Do you-think he can hear? .(1)

Tape *11

1. Did you know

HOw did you decide that? What does he do that makes you
think he can hear? (I)

Did you think hellears as well as any normal hearing

child? (1)

Can he hear a whisper? Do you ever whispe'r to him?. 1)

How well does he see?, (

Wben outside can he see things a long way off? GO

'How does be let you know what wants? (7-8)

He makes noise? (8)
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10. When.he wants to be fed, how does he tell ou? 7-

11, Does-he recognize words that you say to him, such as

ball? 00

12. Do you ever have to show him also? (2-3)

13. How doe- he play with the other children, or does he? (6)

14. When he 'plays by himself, does he make sounds? (8

15. Do any of these sounds sound like words? (8)

16. When he is afraid, what does he do? Have you ever seen

him afraid? (9)

17. How do you make 1-Jim (5-6)

18. Wha_ about anger? (9)

19. Does he-make noise thenrz' oy

20. Can you think of anything else in the way that he communicates

with people? 6778)

Tape *12

1- You work with

Interview Questions

You're with him during the d:

time? Morning or night. (9)

What does he eat? (4)

Ddes he drop the spoon or whatever or what? (9)

can you tell him to pick:up his spoon or anything like

that? Would he do it? (1-2-3)

If you just touch his hand he will do it? (3)

Does he use a cup? (9)

Is there any time when .he's taken a glass, picked y up,

taken a drink and put it back down without spilling it? 9)

If you don't guide hiS hand, does he just 'drop it? 3)
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9. Can:you guide him or touch him and have him do anything
else? (3)

10. When he is w ving his hand and you point to it then
he'll 7 GO

11. Have you ever noticed him coming toward you because he
recognizes you or anything? (1-2-4-6)

12. How far away do you think he can see you? (2)

13. How far do you think he can see? (2)

14. Does.he see small things, like on a table? Do you ever
see him picking them up or doing anything? (2)

15. What makes hi d, 1-2-3-)

16. And how does he show his anger? (7-

17. What noiSes does he make? Does he make a variety
noises? Say anything? (8

1

18. When he gets really angry does he hit his head? (7

19. Does he ever bite himself? Grind his teeth? When doeS
he do that? (7)

20. Ddes be ever Iit or bite anyone else? Strike out at any,
of the other children? (7)

Tape #13 Interview Questions

1. Has hegot somespeech, some language, some effort to
communicate with people? (8-7-6)

2. was he -alking when he came here? (9)

Is he toilet trained now? (9)

4. Does he communicate with any of the children in that group:

or does he just talk to the teachers? (6-8)-

5. .Can you tell me something about his vision? (2)
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6. Do you think he uses his hearing or his vision most in his

daily play? (1-2)

Are his eating habits good? (

Does Ii talk with his parents or others when he goes home? (8)

Tape #14 Interview Que tions

1 What kinds of things does lie see when you king- with

him? How much can be ee? (2)

2. Does be recognize people all -ht? 1-2-3-4)

How about objects? How far away can he see a little

rubber ball? (2)

Does it take him ti e to localize on it or can he just

see'it? (2)

5. When he's do ng that, he just sort of tuned out?.(9)

He doesn't see anythin: t_en or hear anything? (1-2)

When he's looking at something cap you see his eyes looking

at it or is h'e looking sideways or something? 2)

How about hearing? Does he hear anything? Very good? (1)

9. As long as he doesn't tune.o t, hearing probably moSt

everything? 00

10. Does he follow cowmands? If you tell bim to stand up or

giVe me something. ? (1-2-3-4)

11. Maybe delayed, may be a minUte? (9)

12. Will he stoP and not do anything? (9)

13. When,you do that, how long dOeS it take him to come,

baok then? (9)

14. It's like he's day dreaming? Only More so? (9)

15. Does he eat pretty well? (4)
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16. Does be use spooh alright, fork?

17 Does he drink out of a cup?= (9)

18, What does he do with other chileren?

19. Just sort of doesn't pay att nTion Lo the

20. Do s he ever get in fights? (6)

21. How about getting You to understand things? Is ihere any
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way he can tell you what he Wants? (7-8)

224 And 111 pull you t_ something'if he wants it? (7)

234 He has no sounds for water or food or anything like that?

24. Can you think of anything that interests himmore.than
anything else? That he has fun with or plays with? (5)

25. -What,makes him happiest? (9)

26. He's sort of the sa e hot happy, not m d? ( )

27. When he does get angry, does be do anything like hitting

his head?' (7)

28. Does he bite hard?. (7)

29. He doesn't make teeth marks? _7)

30. _Does he chew on other things? 00

31. What toy does he like the best? Squeaky one? 5)

32. Do you thihk'he likes adults or dhildren bette Neither

one especially? (6)

Tape #15 Interview Questions

1, 'How much do you think he can see'. :(2)

Does hp localize,on people, does he looka_ them, follow'
ardund at all? GO

How small a- object could he see?
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Does he hear anything? 00

Is there any sign of looking at airplanes, thunder clouds,

anything like that? (2)

6. What is he afraid of? Any special things? (9)

He has tw6 way (hearing aid)? ,One in each ear?

Will he throw them away (hearij aid) (1)

9. There's nothing spe =ific abOut the food? (40

10. Is there any special taste he'd like sweet or sour taste?

Candy, huh? (4)

11. How about-anything sour like lemor, orange, grapefruit? 4)

12. Any texture in food that he doesn't like? Cour e better

than fine? (3)

MASI-led potatoes? No difference f-om ch nky? (3

14. Is there_anything as far as touching with, hands or feet

like carpet less than bare floors, objects afraid of

fuzzy:animals? GO

15 Do- you notice him plaYing with other Children in_ arly

16. What kinds of -things does he play. (

17. Does 1-1-e have anv special behavioral manneris ? Does he

grind teeth? (9)

18. Get along better 14th adults or children? (6)

Tape 416 -Interview:Questions

1 Is he the most active one'you have? (:)

Row much do yOu think he can see? Wh-t things àan he see.? (2)-

Can he recognize food:say? 12-4-3,

Can he ,localize like reach down and pick up his spoon or

'fork or something jike'that?
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How about so_ ething smaller, like a pill or a su-- cube? 2)

How far away could) he recognize you? (2-1)

He wouldn't know if you were across the room? (1-2-4)

If you were across the room he wouldn't recognize you?

Say if there were two people there, he wouldn't? (2-6-471)

9. He would know a person Was there someWhe.e, but he ouldn't

knoa it was you until he got about 2' amayT (12-4)

10. Do you see any evidence of him hearing anything?

11. Do you notice any difference if he has his hearing aid

on? Would he go toward sounds any more than he would

otherwise? (l)

,12. When children are all around him in the same roo- does

this chang.r,! his.activity any? (6)

13. Does he play With the toys when the .children are there-and

not with them when they aren't there? (5-6)

14. But he'll aloo play-yith children, or does he sort of

avoid the ..:....hildren? (6)-

l. You don't see any signs with him as playing together with

children in any sort of.a game or.anything? 6-5).,

16. Do- Any of tbe children do t!lis?. (9)

17. No, 1 mean any of the-dhildren you taught? (9)

18. How.do they plaY? .Walking arou d together or bolding

llamas? (6-7)

19. What kinds.of foods does like?. Doe's he ha:ye

any special preferenceST )

20. Youd m't see him really dislike anything? (9)

21.- Is-there anything he's afraid of? (1-2-3-4

22. How about other- ahimaip? SAY arOund squirrela?.
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23. Do b4rds bother him? Does be ever get close enough to the

_pheasants? (9)

24 When he's sleeping doesjle have- any manne 'sm? Does he

roll a- lbt Or bang bis bead? (9)

25. Do you ever.notice him grinding his _eeth? (9)

26. Some of the children do though? (9)

27. How about hitting his head like this when-he's angry?

-Or doesn't he do anything like that? CO

2,8. Does he ever throw his ear molds away or break them? (7-5)

29.- Mill he take a' 15atb by hIxself or wash his hands a-d face?

(9)-

. How does he try tO-help?

31. He's-not doing any buttons or anythin- like that yet? (9)

32. How about brushing his teeth? (9)

You.' e.on until he- gets up and till dinner? 9Y

Tape #17 Interview-Questions

1. Tell me -jttst what you think be sees? 2)

2. Does be recognize pictures? (2)

Does be recognize objects sav a toycar -as a real car'or

anything like this? (2,3)

_ is the smallest dbject he can see say at a ths length? (2)

5. Do you notice a.prefereaCe'for,color at any time? 2)
-,.-

Does.he fear .any color? -Does he rejedt any coldr? GO

H-W about .hearing? (1)

You loelieve he dan hear What'r (1)

71
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9 That's all you have to say? You:don't point or do anything? (1)

10. That's to get him to pay attention? -Put your hand down to
get.him-to go with you? (2)

U. How dbout anything that- startles him? Or any other exaMples
of any other kind of textures? (1-2-3-4)

12 Is he tracted or afraid o_ any kind of eXtUres? (3)

13. Does he do that with anyone else? (Grab fishnet.stockings) (5)

14. Have you ever noticed him being afraid to go from one room
to-another, say from carpet to linoleum? 1-2-3)

15. He likes peanut butter. Is there anything else he crave

16. Does he .chew it? Is it chewing or swallowing? (9),

17. What doesn:t he, like? (9)

18. It's more the texture than- the taste maybe then? 3-4)

Interview-QuestionsTape *18

1.. Can he see- anything rt all? -If he can what? (2)

2. Does he use his vision to get zxound with? (2)

Can he hear? (ly

Did he ever wake up t- a loud- oUnd?, (1)

5. Bow doeS he Use touch? boeslie feel things or play with
them n his hands? (3)

Does ho like plaYing with -:ater?

How about soap-in the water? Or toys ,j=i1 the water.

Does he use.touchto get.around with? (

2-3-4)

9. Did you -.have a,ny Observations-on sméll4r taste as-he used-
them? Was he-repelled by the strong orders? Or tastes,
were there tastes-that he respionds-tosweets or sours? (4)
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10. 1) d textures in food have anything to do with

11. What wants did he make known to you? Any kinds of sounds? (8)

12. Does he make sounds or use sounds -t -11? Any kinds

sounds-? (8)

111PF Did-he babble?'

14. Do you think he ever had an idea? (9)

Tape *19 Interview Questions

1. Are you 's teacher? (9)

How long have you known her? (9)

In the 4 weeks You've known her, have you seen anything

that makes you think.she- can hear? (1)

Doe_s she respond to her name at 'all?

.

Does she start1- any loud sounds since you've known her? (1)

When she cries does she make a sound? (8)

Doos she use sound:at all t- communicate to you anything? (8)

Does she make noise when she eats? (8)

Can s__e.see anything? (2)

10. Can she.see anything besides the light?,

11. Does she use her touch 'at all? (3)

12. Does she play with water like whn she' 'bathing? 1-2-3)

13, Does she, play with the food.in her hand (3 4)

14. Does she show mud-) emotion? '(-5-6-78)

15 -Row does she communicate to you that she's unhappy? (7,8)

16, Apid you ever see lier do anythi-g that makes yoU think she

can thin0 (9)
773
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17. How does she get around? Does she use light or sound or

touch? (1-2-3)

18. What'S the cleverest thing she ever did? (9

19. Are there any foods she particularly likes? -(4)

Tape #20 Interview Questions

1. How long have you kno-n (9)

2. In 3 weeks did you see him do anything ,hat made you think

be could hear? (1)

Does he use his hearing aid?. (1)

Can you think.of something he, can hear with it on and that

he can't when it's not-on? -(i)

Is he depebdent on them C asses Does he try to find

them if you take them off? (2)

6 Tell -e about how he eats, (4)

/. Do s he smell the food, d: you think? (4)

Are there things Ile part cularly likes t- eat? (4)

-Can he tell one person from another-by. touching them,

seeing theM, hearing_ them? Can he tell the'difference,

between you here? (1-2-3-6)

10. When he -alkS does he u_e his touch?-(

11. Have you ever_seen hi- change his mind to make you think'he

-had an.idea? (9)

12. .Does he show happiness or fear of any kind? (9

13. 'file doesn't' want to do something how does he show you?

(7,-0

14 Does he cr. (8

15. .):117hen happy doe's he smile or laugh?
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16 What's the cleverest thing you've seen him do? (9)

17. Does he make any sOunds that might be measured sounds? (8)

18. When-he plays does he make sounds?

19. Does he communicate with any other children? Does -e

hand them things? (6-7)

.. .
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